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Abstract: This paper explored the concept of the community-based apprenticeship model in educational 

management in the pretext of sustainable youth development. In particular, it discussed how the school 

administrators of Peaceland University and Godfrey Okoye University, Enugu, could collaborate with local 

craftsmen and professionals to develop formal, structured, and hands-on apprenticeship programs in the formal 

school curriculum. The research design was a descriptive survey design because it facilitated the structured 

gathering and examination of quantitative information on the perceptions and practices of administrators with 

respect to community-based apprenticeship partnerships. The population consisted of forty-five (45) major 

officers. The selection of these officers was conducted through a purposive sampling method because they are 

strategically positioned officers with reference to institutional planning and coordination of partnerships. The 

primary tool of data collection was a structured questionnaire, which was validated by three scholarly specialists 

in educational management and measurement, and evaluation. Consistency was determined by conducting a pilot 

study with ten academic administrators in a local university not involved in the study and the Cronbach's Alpha 

coefficient was 0.86 which is high internal consistency. The analysis of data was performed with the means and 

standard deviation employed with the acceptance level of a cut-off mean score of 2.50. The results indicated that 

the respondents strongly agreed with the need to incorporate the model of apprenticeship within school 

management in order to improve the technical skills, work ethics, and employability of the students. However, 

obstacles like low engagement of the students in planning and a lack of standard evaluation measures of 

apprenticeship results were noted. The paper suggests that clear policy frameworks, ongoing training of mentors, 

and close cooperation between educational institutions, artisans, and policymakers are the best solution to the 

successful management of community apprenticeship programs based on apprenticeship. This research will add 

to the education policy discussion by highlighting participative management and community involvement in this 

field and offering a long-term framework of youth skill development and empowerment in Nigeria. 
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Introduction 

In the evolving landscape of education, there is increasing emphasis on practical and inclusive models that bridge 

the gap between schooling and real-world skill acquisition. Community-based apprenticeship models refer to 

structured systems of learning where students acquire vocational and entrepreneurial skills through direct 

engagement with local artisans, tradespeople, and professionals within their immediate communities. These 

models emphasize experiential learning, mentorship, and collaboration between schools and community-based 

practitioners, thereby promoting sustainable youth development by blending academic learning with practical 

skill acquisition (Oladipo & Okonkwo, 2021). 
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Nevertheless, the lack of a formal system for introducing such apprenticeship programs into Nigeria's formal 

education system has created a gap between institutional education and employability. Unemployment among the 

youth and skills mismatch are still burning problems. Despite the argument that, in most instances, educational 

institutions focus on theoretical education, a large number of graduates do not possess the corresponding 

entrepreneurial or technical skills upon leaving school (Eze, 2022). Even the schools are prone to neglect the fact 

that the local environment can be a source of valuable knowledge and useful skills. 

In this regard, educational management can be defined as the act of planning, organizing, directing, and 

coordinating educational activities and resources in order to attain the desired goals and also enhance the learning 

outcomes. It entails the activities of school managers, administrators, and policymakers to make sure that there is 

proper teaching, learning, and community work (Chinweuba & Ibrahim, 2023). To overcome the aspect of skill 

shortages, the management of education needs to shift to include non-self-centered academic models to include 

community-centered approaches, and access to local knowledge. School administrators have a very important 

role in establishing partnerships with local artisans to enable the students to learn practically and through their 

hands. These partnerships promote the acquisition of skills, community confidence, and ownership of the learning 

process. 

Other countries like Germany and Finland globally have been able to integrate their educational policy systems 

by integrating the apprenticeship systems. The systems focus on mentorship, hands-on exposure, and learning in 

the workplace, leading to an increase in employment rates and better school-to-work transitions (Ahmed and 

Ume, 2024). Nigeria might also enjoy comparable rewards should such models be modified to fit local contexts 

by means of strategic alliances with artisans and professionals. 

However, a lack of a distinct policy manual on how to incorporate apprenticeships in the school programs is a 

significant disadvantage. School managers and artisans do not always have a formal status of educational partners 

without the implementation of specific guidelines or institutional support (Ifeoma, 2025). Also, implementation 

is hampered by logistical issues and a lack of awareness to implement on any scale. 

This study, therefore, investigates how educational managers can collaborate effectively with community artisans 

and professionals to create structured apprenticeship experiences in schools. It seeks to provide practical strategies 

for incorporating community-based apprenticeship models into the Nigerian education system to promote youth 

empowerment, employability, and sustainable national development. 

Statement of the Problem 

Despite Nigeria's vast youth population and vibrant informal economy, a gap exists between academic learning 

and practical employability. Schools remain overly focused on theoretical instruction while ignoring the 

apprenticeship potential in local communities. Without a formal partnership framework, students miss out on 

essential hands-on experiences that could foster entrepreneurship, discipline, and sustainable livelihood. 

Research Objectives 

1. To investigate how school managers can partner with community artisans and professionals for student 

apprenticeship programs. 

2. To assess the perceived benefits of integrating apprenticeship models into educational management for youth 

development. 

3. To identify the challenges school managers face in institutionalizing apprenticeship-based learning. 

 

Research Questions 

1. How can school managers effectively partner with artisans and professionals for student apprenticeships? 
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2. What are the benefits of integrating apprenticeship models into educational management? 

3. What are the challenges involved in institutionalizing apprenticeship-based learning? 

Literature Review 

Community-Based Apprenticeship in Education 

Community-based apprenticeship is the teaching model in which the students get practice in the field by the 

artisans, by the craftsmen, and local professionals directly, as they are living in a community. Unlike traditional 

classroom instruction, this model offers practical training and mentoring in an informal but structured setup. As 

Okafor (2021) explains, this kind of apprenticeship fosters active learning: students are placed in job settings, and 

they are expected to do work that will enable them to think critically, solve problems, and develop technical 

competence that is appropriate for the contemporary job market. 

There is no need to underscore the applicability of community-based apprenticeship in the contemporary 

educational setting. It is the connection between the field of study and employability particularly in locations like 

Nigeria, where the rate of youth unemployment remains high. Musa and Bello (2023) also argue that the local 

apprenticeship program in formal education offers students an alternative approach to achieving success as 

opposed to other students who live in the conventional academic systems. It also makes use of community 

resources thus education becomes a local and contextually relevant issue. 

This is evidenced by the case studies of various states within Nigeria based on the requirement of such a program. 

For instance, in Enugu and Kano, pilot initiatives which were partnerships between the secondary schools and 

local tailoring or carpentry associations demonstrated increased student engagement and learning of skills. 

Students involved in these programs were more likely to go on and start small businesses or find jobs in their 

community after graduation (Musa & Bello, 2023). These findings support the feasibility of community-based 

apprenticeship as a tool for grassroots development. 

Nevertheless, there are still gaps in the recognition and adoption of these apprenticeship models into educational 

systems formally. Policy backing is often lacking, insufficient funds, and little training (Okafor 2021) for school 

administrators on how to establish and sustain such partnerships. In addition, students’ learning is not reliable and 

teaching is not professional because many artisans work informally and may not have the appropriate skills 

needed, lacking the ability to teach students properly.  

The consequences of these oversights are quite impactful. It is possible for unregulated integration to leave the 

promise of an educational overhaul via apprenticeship unfulfilled, all the while failing to decrease unemployment. 

However, with proactive stakeholder partnerships, educational administrators structure formal community-based 

apprenticeship integration, transforming skills training into a globally accepted paradigm in Nigeria. It offers a 

meaningful opportunity to place lifelong education, entrepreneurial promotion, and sustainable development at 

the heart of the educational approach. 

The Role of Educational Management in Skill Development 

Educational management provides a platform to fold together scholarly education and comparison of skills. The 

school administrators' planning is essential in designing programs that at least include vocational training, as well 

as, apprenticeships. Johnson (2022) draws attention to the fact that strategic planning in the education sector 

should not only take into account the excellence of education but also the employability and life-readiness. This 

must be prudently timed, resource material, and goal coordination to bring in the element of learning through 

skills in the school curriculum. 

Resource mobilization is another key undertaking of the educational management in enhancing skill development. 

To sustain apprenticeship programs, schools have to seek financial, material, and human resources. According to 
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(Adebayo, (2014), administrators who collaborate directly with the stakeholders in the private sector and with the 

community leaders are better placed to provide them with technical equipment, working places, and trained men 

to facilitate the vocational training. Adequate budgeting and the actual distribution of the funds are also important 

to this initiative. 

Stakeholder involvement is important to the successful implementation. School managers must develop trust 

relationships and partnerships with artisans, industry professionals, parents, as well as local government officials. 

Johnson (2022) states that collaborative relationships enhance community buy-in and apprenticeships as they 

respond to both local economic needs and goals of education. The engagement from stakeholders ensures that the 

program’s content, monitoring, and outcomes will be received from all stakeholders, consequently being holistic 

and relevant. 

The most challenging aspect of policy processes often lies not in formulation, but in effective implementation. 

Even with increased awareness, educational policies in Nigeria focus more on the theoretical aspect of learning 

than on practical learning. According to Adebayo (2024), without this clear avenue of policies that will engage 

or incentivize the acquisition of such skills through apprenticeship, the educational institutions will still 

underperform in preparing the students for life outside the classroom. Educational managers on their part, have 

to fight for policy reform, and what is more, they are to act as intermediaries between schools and policymakers. 

To achieve long-term sustainability, schools must put apprenticeships and skill development into their 

institutional culture. This means regular training of teachers and administrators, creation of criteria for the 

assessment of skills, and continuous feedback from stakeholders. Johnson (2022) insists that the only way to 

acquire skills as a part of the educational identity is if it withstands political turns and resource limits. 

Sustainability hankers vision, leadership, and commitment at the management level. 

Sustainable Youth Development through Apprenticeship 

Apprenticeship programs give students important life skills such as responsibility, discipline, time management, 

and communication. These talents are usually learnt in practical settings where students are required to have 

something to add to production processes. Emenike (2021), in his argument, believes that life skills developed 

from apprenticeships tend to last longer and apply more effectively to individuals who are in underserved 

communities, who learn life skills in apprenticeships as opposed to formal classroom environments. 

Entrepreneurship is an important result of successful apprenticeship programs. By acquiring trades such as 

carpentry, tailoring, mechanics, or digital services, the students are not only prepared to find a job but also to 

bring into existence a job. Alhassan (2025), however, reveals that apprenticeship training of students makes them 

ready to venture into small businesses and hence less dependent on white-collar jobs. Such an entrepreneurial 

approach is essential in solving Nigeria’s youth unemployment pandemic and encouraging self-sufficiency. 

One of the key factors of the effectiveness of sustainable apprenticeship models is community involvement. The 

students will have a better opportunity of being mentored, access to good support networks, and viewing things 

by themselves when the local communities build a sense of ownership in the outcomes of educational 

development. According to Emenike, (2021), the more the school leaders collaborate with the communities, the 

more the students will be motivated and participatory. These kinds of associations also help in maintaining 

indigenous knowledge systems and crafts. 

It has been found that programs like the apprenticeship programs minimize the restlessness and deviant behavior 

among the youth. Positive participation in organized skill-related programs keeps the youths busy, lessening the 

possibility of engaging in crime, drugs, and violence. Based on the claims of Alhassan (2025), communities where 
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apprenticeship programs were active indicated that fewer crimes were committed by young African Americans, 

thus proving the model to be efficient in stabilizing society and reorienting morality.  

The effectiveness of apprenticeships is eventually brought to the fore in terms of tangible effects, including 

increased employment prospects, enhanced school and community retention, and the enhancement of community 

and school relationships. The pilot projects conducted in southern Nigeria indicate that the assessment reports 

indicate that students who undergo community-based apprenticeship programs have high performance in both 

practical and theoretical courses (Emenike, 2021). These are findings that are in line with the capacity of the 

model to produce socially responsible, competent, and well-rounded youth. 

Theoretical Framework 

Vygotsky’s Sociocultural Theory 

The sociocultural theory developed by Vygotsky puts emphasis on the simplest role of social interaction in the 

development of cognition. According to Vygotsky learning is a socially mediated process during which a learner 

receives information provided to him/her by the more knowledgeable. Community-based apprenticeship 

especially provides a robust theoretical framework to elucidate the learning process of students in which they 

develop knowledge, values, and skills of problem solving in a form of collaborative relations with artisans and 

professionals in their immediate environment. 

The primary feature of this theory is that the difference between independent and guided abilities of a learner is 

called the Zone of Proximal Development (ZPD). There is no better example than apprenticeship since students 

begin with a minimal level of skills and continue to acquire complex work step-by-step under the supervision of 

highly qualified models. Real-time triggering of ZPD occurs during apprenticeships whereby the learners receive 

constant corrective feedback, correction, and encouragement which will construct their competence. 

The theory of Vygotsky also contains the dynamics of mentorship. The technician or professional in the 

apprenticeship model of learning can be considered the more knowledgeable other (MKO) who facilitates the 

learning process. These are the mentors who do not just provide a technical component, but also an example of 

the values, like patience and perseverance, and professionalism. This kind of mentorship is a process that will 

reinforce a complete process of development in which the students are shaped similarly in the intellectual, moral, 

and social aspects which are of significant importance in the sustainable empowerment of the youth. 

Another significant theme in Sociocultural Theory is the second theme, which is cultural tools, language, symbols, 

routines, and artifacts with the help of which learning occurs. These tools, especially the language employed in a 

trade, the utilization of antique tools, and the socio-economic standards of local crafts are the specific tools in 

community-based apprenticeships. By means of exposure to such tools, not only are the learners exposed to 

practical techniques but also exposed to cultural identity that is accrued to the craft, and this sets up stronger 

relationships to community values. 

The introduction of the theory of Vygotsky in the models of apprenticeship proves the necessity of the integration 

of education in the context of real life. It confirms that learning meaningful takes place when students can interact 

with knowledgeable members of the community in an active manner and in a setting that has the tools that are 

relevant to both the cultural and economic contexts of the students. Thus, the incorporation of the concepts 

developed by Vygotsky in the concept of educational management underlines the necessity of organizing 

collaboration between schools and local craftsmen to promote cognitive, emotional, and social growth in learners. 

 

 

Method 
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The study utilized the descriptive survey design in investigating the integration of community-based 

apprenticeship models in educational management for sustaining youth development. It was deemed to be the 

right design since the approach provided the opportunity to gather quantitative data on the perceptions and 

practices of educational administrators concerning partnership with community artisans and professionals in a 

systematic manner. By so doing, the researcher could yield policy-relevant insights as well as those based on the 

actual administrative settings. 

The sample population was made up of all the major officers of Peaceland University, Enugu, and Godfrey Okoye 

University, Enugu, with a total of forty-five (45) officers. These included the Vice Chancellors, the Deputy Vice 

Chancellors, the Registrars, and the other Bursars, and the Directors of Academic Planning, the Dean of Faculties, 

and the Heads of Quality Assurance and Student Affairs. The choice of such officers was not random because 

they are strategically placed in the academic planning, partnership coordination, and policy implementation. 

Hence, the purposive sampling method was used as these persons were most appropriate to give pertinent 

information in relation to integrating community-based apprenticeship models in educational management. 

The primary data collection tool was a structured questionnaire. The questionnaire was divided into three parts, 

which aligned with the research objectives: planning and partnerships, skill acquisition and value reorientation, 

and institutional implementation strategies. All items were created according to the 4-point Likert scale (Strongly 

Agree, 4; Strongly Disagree, 1), which allowed for obtaining definite and measurable information that could be 

analyzed descriptively. Three educational management and measurement and evaluation experts were involved 

in the validation of the instrument which made it capture the intended constructs. In order to determine reliability, 

a pilot test was done with ten academic administrators of a local university that was not sampled in the actual 

study. Cronbach's Alpha was used to determine the reliability of the instrument and it gave a coefficient of 0.86, 

which represents a high degree of internal consistency. 

The analyses of data collected through the issued questionnaires were performed with the help of mean and 

standard deviation. An item having a mean score of 2.50 or above was considered a good sign that one agreed 

with the statement whereas any item that had a mean score less than 2.50 was considered as rejected. All the 

statistical processes were performed in the Statistical Package of the Social Sciences (SPSS) version 25.0 to be 

able to compute the data correctly and present it in a clear manner. 

The study did not risk losing credibility since it involved gathering the views of key administrative officers in two 

reputable universities, which made the results reliable and experienced since the respondents are directly engaged 

in the process of educational planning and management. Its methodology was thus practical and rigorous therefore 

giving a valid basis for comprehending how institutional leadership can facilitate youth development that is 

sustainable due to the structured community involvement and learning processes based on apprenticeship. 

Results 

Table 1: Responses to Research Question 1 

RQ1: How can school managers effectively partner with artisans and professionals for student apprenticeships? 

Item Mean SD Decision 

School managers should map local artisans based on student interests. 2.76 0.64 Accepted 

Apprenticeship planning should be included in school improvement plans. 2.63 0.71 Accepted 

School managers should organize orientation for artisans on mentorship. 2.58 0.69 Accepted 

Institutions should allocate time within school calendars for apprenticeship. 2.51 0.73 Accepted 

Students should be consulted in apprenticeship planning. 2.46 0.81 Rejected 
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Table 2: Responses to Research Question 2 

RQ2: What are the benefits of integrating apprenticeship models into educational management? 

Item Mean SD Decision 

Apprenticeship improves students' technical and life skills. 2.82 0.58 Accepted 

It helps inculcate moral discipline and work ethic. 2.79 0.60 Accepted 

Students exposed to artisanship are more employable. 2.73 0.68 Accepted 

Apprenticeship reduces student involvement in social vices. 2.61 0.75 Accepted 

Students’ academic motivation improves through practical exposure. 2.55 0.77 Accepted 

 

Table 3: Responses to Research Question 3 

RQ3: What are the challenges involved in institutionalizing apprenticeship-based learning? 

Item Mean SD Decision 

MoUs should be signed between schools and artisans. 2.67 0.66 Accepted 

Curriculum should be adapted to integrate apprenticeship modules. 2.71 0.59 Accepted 

Periodic training should be given to mentors and artisans. 2.62 0.72 Accepted 

School boards should approve apprenticeship policies. 2.53 0.69 Accepted 

Evaluation metrics should be developed for apprentice learners. 2.49 0.79 Rejected 

Discussion of Findings 

Table 1 findings indicate that school managers acknowledge the significance of productive partnerships with 

community artists and professionals towards facilitating apprenticeship-based learning. The respondents 

concurred that one of the prerequisites of creating sustainable partnerships is mapping local artisans based on 

student interests (Mean = 2.76), planning artisans' instruction, and orientations on mentorship (Mean = 2.58) as 

integral components of school improvement plans. These findings imply that the administration is conscious of 

the potential of organised cooperation between schools and local industries. Nevertheless, the student consultation 

is rejected during planning of the apprenticeship (Mean = 2.46) which reveals a weakness of participatory 

planning. This implies that decision-making in schools is largely top-down whereas school managers are open to 

partnerships and this may limit the student ownership and involvement in apprenticeship programs. 

As it was indicated in Table 2, respondents strongly confirmed the various positive aspects of apprenticeship 

models in relation to developing young people. Results indicate that there is high consensus that apprenticeship 

improves technical and life skills in the students (Mean = 2.82), moral discipline and work ethics (Mean = 2.79), 

and employability (Mean = 2.73). Further, the respondents also agreed that apprenticeship decreases student 

engagement in social vices (Mean = 2.61) as well as enhances academic motivation due to exposure to practicality 

(Mean = 2.55). The results correspond to the present literature about the importance of experiential learning as a 

transformative method of holistic education. Trend in question indicates that it is evident that community-based 
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apprenticeship programs are viewed not only as a vocational training but a holistic learning process that enhances 

cognitive as well as moral growth. 

The answers in Table 3 point out opportunities and challenges of integrating apprenticeship models in institutional 

contexts. The approved options like the need to sign MoUs with artisans (Mean = 2.67), to include apprenticeship 

modules in the curriculum (Mean = 2.71), and to offer regular training to mentors (Mean = 2.62) demonstrate that 

the school managers are willing to formalize partnerships and to align the policies. The rejection of the item on 

the building of evaluation measures of the apprentice learners (Mean = 2.49) however highlights the major 

challenge, which is the absence of standardized evaluation systems to measure the outcome of learning and 

program effectiveness. This gap is an indication that although institutional support is observable, a weak 

monitoring and evaluation system can negatively affect sustainability. 

Conclusion 

The research concludes that community-based apprenticeship is a feasible and innovative way of developing 

young people sustainably according to the perception of the educational managers in Peaceland University and 

Godfrey Okoye University. The results have shown that managers are ready to collaborate with artisans and 

professionals, acknowledge the overall advantages of the apprenticeship integration, and have started to use the 

strategies aimed at institutionalization. Nonetheless, there are still obstacles in the way of guaranteeing student 

involvement in the planning and creation of powerful evaluation systems. The only way to curb such gaps is to 

transform the institutional goodwill into quantifiable educational outcomes to meet the national objectives in skills 

acquisition and youth empowerment. 

Educational Implications 

1. Curriculum Development: Curriculum planners should embed apprenticeship modules that reflect the skill 

demands of the local community and labor market. 

2. Policy and Leadership: University and school administrators must establish clear, enforceable policies 

that formalize collaborations between schools and community artisans. 

3. Student Participation: The lack of student involvement in planning indicates a need for inclusive models 

that encourage learner input and ownership. 

4. Monitoring and Evaluation: The absence of structured evaluation tools weakens accountability; 

institutions should adopt clear indicators for assessing apprenticeship impact. 

5. Moral and Civic Development: Findings demonstrate that apprenticeship programs can serve as effective 

tools for moral training, discipline, and civic responsibility among youths. 

Recommendations 

1. School managers should involve students, parents, and artisans in co-designing apprenticeship 

frameworks to promote inclusivity and relevance. 

2. Institutions should develop standardized Memoranda of Understanding (MoUs) outlining the roles, 

responsibilities, and expectations of all partners. 

3. Regular capacity-building programs should be organized for artisans and educators to strengthen 

mentorship skills and ethical practices. 

4. Schools should establish measurable indicators and evaluation systems to track apprenticeship progress, 

student performance, and community impact. 

5. Ministries of Education and accreditation bodies should issue national guidelines for mainstreaming 

apprenticeship-based learning in formal educational systems at both secondary and tertiary levels. 
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